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Abstract 
Lack of appropriate communication level observed among students in EFL classes during 11 years of instruction was the main 
motive to look for special methods of instruction in order to increase students' interaction with each other and their commutation 
skills, since it is believed that the main goal of learning a foreign language is being able to communicate in it. The present study 
has investigated the possible effect of making questions on reading comprehension texts (a post-reading activity) on the amount 
of student-student interaction among 95 randomly selected engineering students at Urmia University of Technology whose age 
varied between 18 and 19. Their language proficiency level was determined through the scores they obtained on university 
entrance exam. Analyzing the data gathered through pre-treatment and post-treatment observations, using SPSS software with 
confidence of 95%, reveals that application of this strategy dramatically increased student-student interaction despite the fact that 
the classes remained teacher dominant. Thus the findings indicate that question-making on reading texts is a practical and helpful 
way of helping students to open up and make themselves understood in EFL classes. 
© 2014 Nezamdoost Sani. Published by Elsevier Ltd. 
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Keywords: Interaction; Student-student Interaction;  Reading strategies; Post-reading Activities; Utterance 
1. Introduction 
The reason behind learning a language is being able to use it as communicatively and interactively as possible
(Chastain, 1988). In fact communication is a process of give and take between two or more individuals; in other 
words interaction. The view about the way of enabling learners to develop their command of English learning seems 
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really controversial. It is believed that in English as a foreign language (EFL) classes, interaction can facilitate 
students' language uptake and communicative competence. Communicative approach has generated a concern for the 
development of communication in foreign language classes in order to promote oral interaction. However, most 
instructors in EFL classes fail to generate an appropriate atmosphere for meaningful interaction among individuals, 
believing that it is their responsibility to transfer the information about the language rather the language itself to 
learners giving little or no chance to students to express themselves. A view at most recent teaching methods reveals 
that most methodologist are in favor of removing teacher from center of attention and putting the learners in the 
spotlight by applying process-oriented tasks or cooperative learning strategies. Effective teaching requires applying 
innovative techniques that encourage learning through group work and negotiation of meaning. 
 
1.1. Statement of the problem 
 
      Observing engineering students learning English as a foreign language, a general course offered to them the 
first year they enter university, revealed that: The classes were teacher- fronted, most of the speaking was done by 
teachers, only 9.28% of the class time was dedicated to students' speaking activity, no real initiation on the students' 
side took place, students talked only when addressed or questioned by teachers, students seldom asked questions 
from their teachers, and that the direction of interaction was from teachers to students and students had difficulty to 
express themselves freely .  
 
The above-mentioned problems are really critical and destructive to EFL learning, because it is least favorable for 
reflective teachers to observe their students not responding to their questions, not taking part in class activities and 
discussions, and giving little feedback to their teachers. It would be totally demotivating and frustrating for teachers 
to have passive learners who sit looking to their mouth using minimal facial expression, gestures or verbal 
utterances. It is clear that this type of classroom is not conductive to learning language communicatively and 
interactively. Because learners expect teachers to do all talking and giving explanations while they themselves keep 
silent, i.e. they believe that the teacher is the only speaker. They view themselves as listeners and note-takers.  Thus, 
students are isolated learners competing against each other to reach personal goals. They do not work toward a 
common goal for the class. In the learning setting observed the goal was mostly passing the final examination. 
 
 Is interaction really important? What effects it might have on learning environments? Creating an interactive 
classroom environment is very important to the success of EFL students. Just as it would be difficult to become a 
good piano player just by listening to someone play with no opportunity of your own to practice, EFL students 
would find it difficult to learn the language communicatively if they have little chance of expressing themselves in 
the class let alone in the outside world. It is worth mentioning that Fulford and Zhang (1993) stated that interaction 
has long been a key to success in traditional classrooms and students experiencing higher level of interaction have 
been shown to have more positive attitudes and higher levels of achievements. So considering the crucial role of 
interaction in educational environments, especially in foreign language learning classes, it would be wise to 
implement it in EFL classes in order to: 
 
x Increase student-student interaction; 
x Increase class participation of the students in general; 
x Remove the teacher from being the centre of attention ; 
x Give equal chance to students to express themselves through chain activities; 
x    Avoid being afraid of saying a wrong sentence or making a wrong expression since no on-the-spot        
correction is conducted by the teacher; and 
x     Finally, in the long term, have a lively and dynamic atmosphere with active students who try to hunt the time of 
the class. 
 
Based on the importance of generating questions in cognitive learning and the way it helps students to question 
everything without blindly accepting it (Rosenshine, 1997), this strategy was selected from among lots of other 
reading activities to be applied in EFL classes by the researcher.  
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1.2. Post-reading activities 
 
 Readings and accompanying activities can serve as a stimulus for other written or oral class works. Reading-
skills development activities that accompany the reading of a passage can be done before reading the passage (pre-
reading exercises), while reading the passage (during- reading exercises), or after students have finished reading the 
passage (post-reading exercises). Depending on the text chosen, the objectives of the course, and time constraints, 
teachers can choose to integrate all three exercise types into their lesson or only one. The type chosen for this 
research is considered as a post-reading one. Ringler and Weber (1984, cited in Chastain, 1988) divided post-reading 
activities into two basic categories: 
 
x Activities in which students recall information from the text or react to it. 
x Activities that are designed to develop greater communicative fluency in the four language skills.  
 
 1.3. Interaction  
 
Richards, Platt and Platt (1992) stated that based on interactionism (in psychology, linguistics and research on 
language acquisition), language development and social development are indispensable and one cannot be 
understood without the other. They also added that interaction involves the social context of language development 
and how the relationship between the language learner and the persons with whom she or he interacts influences 
language acquisition or language learning in an EFL context. Another point mentioned in the same book was that 
of the developmental function of language, the interactional type is used for getting along with other people simply 
called "me and you". Below, the classification done by Moore is given to make the definition and concept clearer: 
Moore (1989) made the definition and concept clearer by introducing three types of interaction:  
 
x      Learner content-interaction;  
x      Learner-instructor interaction, and 
x      Learner-learner interaction. 
 
He defined learner-content interaction as the interaction between learners and what is presented in their text 
books. Learner-instructor interaction was defined as the interaction between students and their teacher, and finally 
learner-learner interaction was defined as the interaction of a learner with other learners with or without the 
presence of the teacher. Also there is another type of interaction which is not mentioned in Moore's (1989) 
categorization, i.e. instructor-learner interaction. This type becomes important because of the direction of 
interaction; teacher-student interaction means that most of the time the class is teacher fronted and the teacher talks 
to the students, in other words teachers do the initiation (Farrokhi,F. and Gholami, J., 2007); however, student-
teacher interaction means that it is the student who does the initiation and dares to speak and student-student 
interaction means that students are talking to each other like to ordinary people out of the classroom context 
without the feeling of being controlled by the instructor. They are told that the most important thing is that they 
come to grasp the essence of opening up and initiating the conversations. In this study, the only type of interaction 
considered is student-student type together with an appropriate strategy to increase it. The literature review has 
fully discussed the importance of the applied strategy. 
  
 1.4. Utterance 
 
 Richards, Platt and Platt (1992) classified utterance as a word, a phrase, a sentence which can be a question or a 
statement, or a  compound or a complex sentence. In the present research, the criterion for judging the amount of 
interaction in each direction is the number of all types of utterances produced and exchanged.  
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2. Review of the related Literature 
A study by Snell (1999) indicates that a common problem for EFL teachers is dealing with a passive class in 
which students are not willing to respond and avoid having interaction with their teacher. This is especially true 
when a teacher wants to have interaction with students usually by asking questions through addressing all of them in 
the class, expecting at least one student to answers his/her questions. This can be a frustrating experience for both 
students and the teacher. Obviously, there will be times when students cannot answer the questions because of their 
difficulty level, but often students do not answer even if they understand the question, know the answer, or are able 
to produce the answer. It is further understood that students are often very reluctant to answer the teacher's questions 
or ask the teacher a question in front of the class and when there is no interaction, most students prefer to keep silent 
and no thinking in the target language will take place. Based on what mentioned above, what might the best way be 
to elicit information from students or create a sense of self-assuredness in them to open up and express their ideas 
and ask others for further information or clarification? 
2.1. Reading Comprehension Strategies 
In the present study, there has been an attempt to increase students' abilities in speaking English as a foreign 
language through the application of reading texts. As a result, the first part of the literature review is exclusively 
dedicated to reading comprehension and its importance in EFL learning. Lynch and Hudson (1991) believe that the 
importance of reading for second-language learners is growing. In the past decade, there has been sustained interest 
in promoting reading as a significant and viable means of language development for second and foreign language 
(L2 and FL) learners (Day and Bamford, 1998). This is especially the case in EFL settings in which sources of L2 
input are limited. Extensive reading (ER) and repeated reading (RR) are two types of reading instruction programs 
that have been used in ESL or EFL settings as effective means of developing reading fluency and comprehension. 
 
Reading is not merely a receptive process of picking up information from a page in a word-by-word manner 
(Grabe, 1991). Rather, it is a selective process and characterized as an active process of comprehending. Therefore, 
non-English-speaking readers find it important to employ reading strategies to read English texts more effectively. 
According to Grabe, effective reading is rapid, purposeful, comprehending, flexible and gradually developing. So, 
reading is a very complex process, and this is what drives many researchers to attempt to understand and explain its 
process. The importance of reading in pedagogical affairs is undeniable. The use of a complex battery of reading 
strategies has been found to be obligatory for those ESL students desirous of a high level of English language 
literacy and success (Poole, 2005).Therefore, to elaborate the theoretical and practical aspects of using reading texts 
and their contributions to learning English seems necessary.  
 
 Reading texts are used in the present study because they are the best way to expose learners to a foreign language 
both at the presence of the teacher and out of the class while the teacher is absent. Besides, they have a good chance 
to explore and discover the language alone. According to Oxford and Crookall (1989), strategies can be 
operationalized as learning techniques, behaviors, and problem-solving or study skills that enhance learning more 
effectively and efficiently.  
 
Drawing from Swain’s (1995) emphasis on comprehensible output, a number of strategies have been developed that 
increase students’ opportunities to use their language skills in direct communication and for the purpose of 
negotiating meaning in real-life situations. These include cooperative learning, study buddies, project-based 
learning, and one-to-one teacher/student interactions". Because of the nature of this study, the cooperative learning is 
not done in small groups and the whole class is involved in the activity, but student-student interaction is the main 
issues investigated. Gonzalez in 1996 concluded that post-reading activities can be used to: 
x reinforce what students learn from their reading. 
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x help students further comprehend the text and be able to output what they have learned. 
x develop students’ strategies for dealing with unknown words through activities that are specially directed to   
focus   on some vocabulary and sentence structures.  
x greatly develop students’ other skills such as listening, speaking and writing, because it is an important process 
to link the reading to speaking activities and writing activities and develop integrated skills, in which students 
can apply their acquired knowledge in similar readings or different situations through  well-organized follow-up 
activities, and  
x build up their confidence and stimulate students to read after class 
 
2.1.1. Question-making as a post-reading activity 
 
There is a large body of literature available on the significance of the questions posed by teachers in EFL classes. 
But little is said on the role student-posed questions might play in producing the considerable amount of interaction 
conducted in classroom. For instance, Fulford and Zhang (1993, pp. 8-21) stated that usually, in typical language 
classes, the teacher introduces the text to be read, and pre-teaches any new vocabulary or structure. The text is , then, 
assigned to be read as homework. The next session, students read the text loudly with the teacher correcting their 
pronunciation mistakes. This is followed by students being called on to read their answers to the comprehension 
questions.  The comprehension questions are usually included in the textbooks after the readings by the authors. 
Even the teacher himself/herself may ask some questions that they have prepared in advance on the text. Here the 
emphasis is on Author or teacher-made questions not those of students'.  
 
Helgesen & Brown (1994) pointed out that in English-speaking countries; first, the teacher distributes an 
explanatory paragraph about "rules" for asking questions in a hypothetical class. Then, the teacher makes an exercise 
out of it and asks the students to read the paragraph out loud to the class and then explains a few difficult words and 
spends some more time on explaining the text. The teacher continues to say that if they feel shy or unable to ask and 
answer questions, they can at least nod or shake their head as a response to the teacher's questions. Helgesen and 
Brown consider this as an indication of students' communication and that the teacher is trying hard to make students 
interact in the class. Here, the importance of the interaction becomes clearer. Second, the teacher reminds the "rules" 
to the students at the beginning of each subsequent class and persuades them to become more active in the class 
when the teacher speaks It is believed that the students would become more interactive with the teacher-class 
interaction through asking questions. Because according to Scarcella and Oxford (1992, p.97) “Discussions and 
question-and-answer sessions after the reading stimulate high-level thinking, which in turn whets the students’ 
appetite to learn more”. They further stated that:  
 
Teachers should not forget that post-reading activities can extend out of class, like some project work, making surveys 
according to the articles in the newspapers. This is a very important stage for teachers to stimulate the students’ intrinsic 
motivation to read widely, which helps to build up students’ schema and cultivate them into autonomous and more efficient readers 
(Scarcella and Oxford 1992, p.97).  
 
Rosenshine (1996) states that among the most famous of the reading comprehension strategies, teaching students 
to generate questions by using words such as "who," "what," and "where” is an invention. Furthermore, he 
emphasized the way answering questions can contribute learning is that question answering focuses the reader on 
content. Question answering guides students and motivates them to look in the text to find answers. Instruction on 
question answering leads to improvement in memory for what was read, to better answering of questions after 
reading, or to improvement in finding answers to questions in the text during reading. 
 
Thereupon, based on the importance of communication and the direction of interaction in EFL classes, an 
evaluation of how question-making as a post-reading activity affected the amount of student-student interaction, was 
carried out to determine the possible practicality of this strategy. To do this, data was collected through sound-
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recording of the classes before and after the treatment and the findings were compared to support or reject the 
hypotheses. 
  
2.2 Interaction 
 
Interaction Hypothesis was first put forward by Long in 1985 emphasizing that classroom interaction is believed 
to entail negotiation of meaning. Language development and social development are inseparable and people cannot 
learn languages in isolation without having relationship and interaction with others. The context of language learning 
is very important and it mainly concerns how the relationship between the language learner and the person with 
whom he or she interacts influences language acquisition. (Platt .H, Platt. J and Richards, 1992, p.187). Language 
classrooms can be seen as sociolinguistic environments (Cazden, 1988 cited in Consolo, D.A., 2002a)and discourse 
communities( Hall and Verplaetse, 2000 cited in Consolo, D.A., 2002a ) in which interaction is believed to help 
learners’ language development.). Besides, it is elaborated that by interaction, learners learn how to communicate as 
their language store and skills develop. Consequently, the give and take process of messages will enable them to 
create discourse that conveys their interaction in real-life communication.  
 
In 1989 Nunan indicated that teachers should consider all the skills at the same time as they interact with each 
other in natural behaviour both in the classroom and in real-life. Interactionism is a view that indicates language 
development and social development are associated and that one cannot be understood without the other (Platt, H., 
Platt, J., and Richards, 1992). “Students experiencing higher levels of interaction have been shown to have more 
positive attitudes and higher levels of achievements” (Fulford and Zhang, 1993). Also, Harmer (2000) stated that in 
an ideal class the greater time must be dedicated to students' talk time (STT) rather than teachers' talk time (TTT). 
Considering the importance of interaction as an inseparable part of communicative instruction finding and applying 
an appropriate strategy is of utmost significance. 
 
3. Method 
 
3.1. Participants 
 
The present study, both quantitative and qualitative, was conducted on 95 mechanical engineering students of 
Urmia University of Technology, because the instructor was the researcher herself. There were 3 classes of which 2 
were selected through random sampling to be included in the study. Each class comprised of 54 male students aged 
between eighteen and nineteen. The class members were all male. Their proficiency level was determined through 
the scores they gained on English test administered as part of university entrance exam, a highly reliable test since it 
is designed by National Committee of Testing. Accordingly, they all were ranked at intermediate level. Thirteen 
were excluded from the study because of the higher or lower levels of proficiency. They all were exposed to English 
as part of their school curriculum for 6 years. Also they had to cover English as a general course at university. The 
reading comprehension based text book used was Farideh Pourgive's "Reading for General English (2009)" due to 
the nature of the present study in both classes.  
 
3.2. Design and procedure 
 
Within this experimental study, students were randomly classified into experimental and control groups. At the 
beginning of the 17 session term, being held twice a week for one and half hours, making sure that all students were 
present the objectives of the term, students' responsibilities, and the way they were expected to act during the term 
were explained to them. The main clarification was on how they were supposed to make questions, how to ask the 
questions from their classmates and how the scoring and evaluation would be done. The third session, the 
pretreatment observation started in both groups. The teacher-observer, during a tough work, marked down the 
interaction direction conducted in the classroom on a special chart designed for the very purpose. In order to check 
the accuracy of the chart and mark the number of utterances exchanged in the class, a high quality voice recorder 
was applied. Students were totally unaware of it since it might have inhibited their production process. The main 
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concern was making sure that affective filters of any type be removed from the class and creating a lively and active 
EFL learning atmosphere. Accordingly, during the need analysis process, the motivated and demotivated students 
were identified, the instructor reassured everybody that only and only learning was the main objective and that 
nobody would be penalized because of the mistakes or incorrect responses or utterances they produce. Two types of 
teacher developed paper and pencil questionnaires were distributed among the students: the first one was to collect 
demographic information of the students, and the second one, distributed the second half of the term in experimental 
group, was to collect relevant data on the way they welcomed the new type of activity and their motivation level. It 
was adapted from Catherine Sasaki’s (1995) Survey Questionnaire of Classroom Interaction, a poster presented at 
the Japan Association of Language Teaching (JALT) in Nagoya. It appears in the appendix.  
 
3.3. Treatment 
 
During the second and third sessions, different types of questions were reviewed for students since they were 
familiar with them during school period. The fourth session the treatment started:  covering the first passage, the 
students were required to make at least 20 questions of any type on the text on a piece of paper as their homework 
assignment and bring it to class the following session. Also they were told that there would be special rewards for 
those who make the most complicated questions or even the longest list of questions. Surprisingly, this created a 
great level of competition and interaction among students. The following session, the teacher called some students to 
do read aloud part of evaluation and then the main scenario started; students referred to their papers and bombarded 
them with the questions of their own. Both sides tried to make themselves understood anyway possible and the result 
was wonderful: Student-student interaction. Everybody was to pose at least one question, for this purpose a chain 
activity was conducted to give all students equal chance to take part in the activity. The teacher was removed from 
the center. But she actively wrote down their mistakes and no on the spot correction was done to let the conversation 
stream flow. Some students corrected each other but under the teacher's supervision. In the end, having collected the 
papers, she addressed the whole class and wrote the correction for mistakes on the board. They were told that the 
papers would be corrected and given back to them without any scoring, just to let them be aware of their problem 
areas. The treatment went on to the end of the term. The second observation was carried out the fifteenth session to 
check the number of utterances, their directions and, all in all, effectiveness of the treatment in experimental and 
control groups. Once more the teacher marked the interaction direction chart and voice recorded the class in order to 
collect post-treatment data. The next step was to analyze the data which appears in the following section. 
 
3.4. Data analysis and results 
 
The data were analyzed through the Statistical Package for Social Sciences (SPSS) version 15.0. The paired t-test 
was applied with the significance level set at p<0.05. The data collected before and after treatment in both control 
and experimental groups are given below: 
          Table 1. Student-student interaction before and after  treatment 
 
 
Mean                    Std. Deviation 
                            
Std. Error of  Mean    
Before question-
making in utterances 
from students to 
students 
588.75                    303.352 
                                 
151.676 
After question-
making in utterances 
from students to 
students  
859.50                     194.492 
                                 
97.246 
As observed the comparison between means reveal that after the treatment with question-making as a post-
reading activity the mean of utterances directed from students to each other increases. And using paired t-test shows 
that the difference is significant, Sig.=0.35 which is lower than P-value=0.5. This is an indication of the 
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effectiveness of the treatment. Also a comparison of the mean of utterances in control and experimental groups at the 
end of the term shows that the students in the treatment group had a greater interaction though they both covered the 
same textbook. It can be read from the table below: 
 
 
 
 
 
      Table 2. control and experimental end of the term student-student interaction mean comparison. 
Type of group                               Mean 
 
Std. Deviation Std. Error of  Mean 
Control group                              581.25 
                                         
282.673 99.940 
Experimental group                     724.13 
                                           
276.756 97.848 
Also, based on the motivation questionnaire, it was observed that 92% of the students enjoyed being involved in 
the application of this strategy. More that 84% maintained that they had grown a positive view about learning 
English. And, 89% accepted that they have developed a better relationship with their teacher and feel easy in class. 
Ninety-one percent indicated that they have developed a better relationship with their classmates. As a result, 79% 
admitted that they could express their ideas freely in class. Seventy-eight percent asked for clarification from their 
teacher and 46% asked for clarification from their classmates. Eighty-seven percent indicated that they had no stress 
while they participated in class activities. This shows that motivation is controlled to an acceptable level in classes. 
Nearly, 78% claimed that they speak more English than before. Also, 89% mentioned that they liked their teacher. 
Seventy-two percent asked for more explanation when encountered something difficult. Almost 91% wanted to have 
question-making the following terms for ESP. Ninety-three percent noted that they talked freely to/with their teacher 
and classmates. Also, 77% mentioned that their teacher asked them to express their ideas freely, and 68% admitted 
they talked even when their teacher did not call on them. Approximately, 74% told their teacher when they did not 
understand something. About 88% could speak loud enough to be heard by others. Surprisingly, 96% maintained 
that they were not afraid of making mistakes. This could be because of the explanation the teacher provided the 
students with at the beginning if the term about the purpose of applying the strategies; teacher did not reduce scores 
for their mistakes. 
 
Finally, 85% indicated that they asked for help from their teacher when necessary and 93% admitted with the 
application of the new strategies, they did not feel bored and followe the class attentively. Fortunately, results in 
quantitative and qualitative findings are really motivational enough to continue using this strategy in EFL classes.    
 
4. Discussion 
 
The main purpose of this study was to investigate the impact of question-making on the amount of interaction it 
brings about from students to their classmates. The findings indicate that the use of question-making in EFL classes 
for reading texts increased student-student interaction. Students had more chance to express themselves in the class 
which is in line with Harmer’s (2000) indication of student talk-time (STT) and teacher talk-time (TTT). As the 
strategies used in this study increased the amount of interaction in the classes, the students were not bored or 
reluctant to answer the teachers’ questions and both the teachers and students enjoyed being involved in the activity. 
The second questionnaire on motivation best approves the findings and this questions Snell’s (1999) findings in 
typical communication classes. Students' ability to interact with texts and their comprehension level increased since 
they created a meaningful relationship between reading, writing, speaking and listening which is in line with 
Rosenshine’s (1996) findings on cognitive learning strategies. The findings are also in accordance with Fulford and 
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Zhang and Cazden’s ideas because students showed great interest for interaction. Students learned to develop social 
relationships with their teacher and classmates. In other words, they learned to develop self-identity and social 
relations, which justifies Platt’s and Richard’s words on interaction and social relations. It increases the accuracy of 
students based on language as well as their fluency in transferring messages and meaning. It encourages the use of 
language in meaningful and less stressful contexts. It provides intrinsically motivating techniques as the teacher does 
not do on the spot correction. As it is observed, their implementation is very easy. Also, they keep students attentive 
the whole class session. This is confirmed by what students admitted in motivation questionnaire.  Although this 
research had acceptable and applicable findings beneficial for pedagogical purposes, the class still remained teacher 
dominant; the nature of student-student interaction requires students work together in small groups. This strategy 
was implemented at the whole class level, but it might be helpful to apply it in small learners’ groups to further bring 
the students to the spotlight. 
 
4.1. Limitations  
 
The findings must not be generalized, because the research was carried out in a certain university with a certain 
number of subjects. Additional replications are necessary to confirm the findings. There was no permission to video-
tape the classes. The strategy was a little demanding on the instructors, because they had to keep record of 
everything and do lots of correction at home. Above all, the literature on the research was really limited and included 
only a few cases. But for further research these strategies can be tested on other levels of proficiency such as lower 
intermediate or advanced levels (it would be too soon to ask beginners to make complicated questions), also the 
gender of the teachers and how it might influence the results can be taken into consideration. The number of students 
in each class and its effect on the findings might be another topic for carrying out other researches because more 
students means more interaction. 
 
5. Conclusion 
 
Question-making as a post-reading activity is a strategy less worked on in EFL classes which the present study 
proved to be dramatically effective in increasing student-student interaction because it provided more speaking 
chances to the students. It is believed that being able to communicate in a language is the main reason for its 
learning. However, most EFL teachers and students fail to enable the learners to use language communicatively.  
Therefore, selecting a strategy appropriate for increasing interaction of any type, especially student-student 
interaction is the main responsibility of curriculum developers.   
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Appendix A. Motivation questionnaire 
 
Dear student please read the questions below very carefully and provide a clear (Yes/No) answers to them.  
 
1. Do you like the way you teacher requests you to make questions on the reading texts and then asking them in      
the class? 
2. Do you think that there has been a positive change in the way you think of learning English? 
3. Do you think that you have developed a better relationship with your teacher? 
4. Do you think that you have developed a better relationship with your classmates? 
5. Can you express your suggestions freely in the class? 
6. Can you ask for clarification from your teacher? 
7. Can you ask for clarification from your classmates? 
8. Do you feel a lot of stress when you participate in class activities? 
9. Do you think that you dare to speak more than before? 
10. Are you happy with your teacher?  
11. When you encounter something difficult, do you ignore it easily or ask for further explanation?         
12. Do you like to continue question-making activity for the following terms? 
13. Do you feel confident enough to talk freely both to/with your teacher and classmates? 
14. Does your teacher ask you to express your opinions? 
15. Do you speak even when the teacher does not call on you? 
16. Do you tell the teacher when you don't understand? 
17. Can you speak loud enough for the whole class to hear? 
18. Are you afraid to make mistakes? 
19. Do you ask your teacher for help? 
20. Do you ever get bored or sleep in class? 
 
 
 
 
 
